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Recommendation 

English teaching in HEIs will aim to achieve 
a high-level of competence in listening, 
speaking, reading and writing in English for 
purposes of international communication 
(EPIC). This will replace EAP which focuses 
mainly on reading strategies for 
understanding academic texts.  



Learning outcomes at the end (B2/C1) 

›  Reading different written genres relevant to the 
area of specialty, such as course materials or 
manuals, research publications, position papers, 
and shorter informal texts such as emails or 
postings through social media; 

›  Writing both formal and informal texts of varied 
types, such as those mentioned in the previous 
item. 



Learning outcomes 2 at the end 

›  Listening to, understanding and responding to 
lectures, webinars, informal spoken 
explanations or argument; 

›  Using spoken English to interact and network 
with other professionals and academics from 
different countries in conferences or at other 
social or work-based events;  



Why CEFR?? 
›  They give indications of what a learner can do at 

a given proficiency level. 
›  In terms of communicative and intercultural 

abilities 
•  Integrated skills 
•  Listening to speaking and reading to writing 
•  Within a cultural context 



What can the B1 learner do? Example 
Can understand the main points of clear standard input 
on familiar matters regularly encountered in work, 
school, leisure, etc. Can deal with most situations likely 
to arise whilst travelling in an area where the language is 
spoken. Can produce simple connected text on topics 
which are familiar or of personal interest. Can describe 
experiences and events, dreams, hopes and ambitions 
and briefly give reasons and explanations for opinions 
and plans.  



What can the B1 learner do? Example 
Can understand the main points of clear standard input 
on familiar matters regularly encountered in work, 
school, leisure, etc. Can deal with most situations likely 
to arise whilst travelling in an area where the language is 
spoken. Can produce simple connected text on topics 
which are familiar or of personal interest. Can describe 
experiences and events, dreams, hopes and ambitions 
and briefly give reasons and explanations for opinions 
and plans.  



Testing learning outcomes: 
›  For each proficiency level, the learner needs to be an 

all rounded language user. 
›  How it is tested?  
•  Preferably in an integrated setting. E.g. learner 

sees a video clip at his/her level and has 
meaningful activities of listening, reading, 
speaking related to the content.  

•  The learner is evaluated on communication as a 
whole and not on specific morpho-syntax.  



What does this mean for L2 
teaching 



What are key ingredients? 
›  Meaningful exposure (comprehensible input) 
›  Meaningful manipulation with language 



Teach communicatively! 

›  A new linguistic theory: a dynamic usage based 
approach 

•  Frequency  
•  Saliency 
•  Contingency 



Frequency 
›  A great amount of authentic exemplars 
•  Real speakers in a real context (repeated) 
•  Real text in a real context (repeated) 
•  Real interaction in a real context (repeated) 

•  Imitation > creative speaking 



Saliency 
›  Careful articulation (by teacher) 
›  Close reading 
›  Careful listening 



Contingency 
›  Usage events in real contexts 
•  Words together in short meaningful phrase 
•  Multi-modal 

•  Listening, seeing, doing at the same time 
• As many associations as possible 



          A1          A2         B1         B2         C1 
Output  

Speaking and writing 
Academic speaking 

Academic writing  
Input 
Listening and reading 
Repetition 
Imitation 

Depending on level from input to output 



Language learning principles 
Dynamic usage based approach 



Dynamic usage based principles: 
Language emerges from meaningful, culturally 
appropriate and authentic  exchanges 
 
Any use of any form creates traces and associations in 
memory,  
 
Therefore, we should encourage exposure to such 
language.  
(Ellis 2000; Langacker 2009) 
 



Form-use-meaning-mappings 
(FUMMs)  
›  the pronunciation and intonation of phrases,  
›  the use of words,  
›  formulaic expressions,  
›  conventionalized ways of saying things,  
›  regular grammar and syntactic  patterns,  
›  gestures and body movement.  

You know what I mean !



Repetition and imitation  
To fully learn constructions (at all linguistic levels)  

 Just to recall/remember 8 times at least! 
 To produce creatively many more times 

 
Producing  (creative) output needs to be delayed 

 To entrench target forms 
 To avoid early fossilization 



Example text 



Words-chunks-patterns?    

Okay. It wasn't that long ago.  
And it wasn't really a faraway kingdom.  
It was the San Fernando Valley.  
It only looked faraway...  
 ...because you could barely see it through the smog.  
But to me, growing up,  
the Valley was my kingdom.  

2
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Words-chunks-patterns?    

Okay. It wasn't that long ago.  
And it wasn't really / a faraway kingdom.  
It was the San Fernando Valley.  
It only looked faraway...  
 ...because you could barely see / it through the smog.  
But to me, growing up,  
the Valley was my kingdom.  

2
2



What do we spend time on in class?    

Okay. It wasn't that long ago.  
And it wasn't really a faraway kingdom.  
It was the San Fernando Valley.  
It only looked faraway...  
 ...because you could barely see it through the smog.  
But to me, growing up,  
the Valley was my kingdom.  

2
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What do we spend time on in class at lower levels?    

Okay. It wasn't that long ago.  
And it wasn't really a faraway kingdom.  
It was the San Fernando Valley.  
It only looked faraway...  
 ...because you could barely see it through the smog.  
But to me, growing up,  
the Valley was my kingdom.  

2
4



The study 
Example for lower levels up to B1 

Movie approach 



CLT in Vietnam 
- Arrived early 1990s (Nguyen 2000)  
-  Teachers’ positive attitudes (Le 2000, Lewis & McCook   
  2000, Pham 2007) 
-  However, >50% graduates poor English skills (MOET   
  report, 2008) 
-  Important reasons:  

-  Lack of authentic input (Canh 2000; Pham 2000, 
2005) 

-  Little listening (Nguyen & Crable 2000) 
-  Too much emphasis on interaction & output  

àSo, a DUB approach to CLT 
 



With DUB principles in mind,  
•  a CLT program  
•  based on a popular movie 
•  Vietnamese university learners of English 
•  tested it in a semester-long experiment.  



Why input through movies? 
-  Close to everyday, natural language (Tatsuki, 2006; 

Schmitt, 2010)  
-  Meaningful context exchanges 
-  Approximating normal usage events 
-  Context, visuals, facial expressions 
-  Associations (Anderson and Reder, 1979) 
-  Cultural, social or pragmatic issues 
-  Easy to repeat scenes 
-  2-3 minutes à soap opera à curiosity 
-  Source for natural talks 



Research questions 

When exposed to a DUB approach as compared to the 
current communicative approach, do low-proficient EFL 
learners gain more in:  
1. General proficiency?  
2. WTC? 
3. Self-confidence? 
 



Participants 
-  163 first- and second-year students at Can Tho 

University 
-  Non-major English; Age: 18-20 
-  Males: 140; Females: 23 
-  7 years of English at high school 
-  TOEIC score: <200 out of 990 
-  Little out-of-school contact with English 
-  Control Group: three classes (n=69) 
-  Experimental Group: four classes (n=94) 



          A1          A2         B1         B2         C1 
Extensive input  

Speaking and writing 
Academic speaking 

Academic writing  
Intensive input 
Listening and reading 
Repetition 
Imitation 





Principles of  DUB approach 
  
1.  Real usage events (cultural and social) 
2.  Lots of exposure 
3.  Input before output 
4.  FUMMs at all levels! 
5.  Repetition and imitation 
 



Teachers 
-  Four experienced EFL university teachers, incl. 

researcher  
-  All female, Age: 30-56 
-  Ideally 2 classes/teacher 

 



Control Group 
-  Focus on four skills 
-  Explicit grammar (PPP) 
-  Explicit pronunciation 
-  Interaction in pair/group work 
-  50% teacher talk in English 
-  Homework: writing, grammar  

   



Experimental Group 
-  Focus on one skill 
-  Listening mainly, for understanding 
-  2-3 minute scenes 
-  Some reading of movie text 
-  Some writing at the end of lesson 
   



Experimental Group 
-  Emphasis on exposure 
-  Focus on all forms 

- No explicit grammar 
-  No forced speaking or interaction 
-  50% teacher talk in English 
-  Homework: writing, watching  
 
 



Step 1: Scaffolding lexical items, chunks, &    
            expression 
Step 2: First watching of movie segment 
Step 3: Asking general questions concerning  
            content 
Step 4: Second watching of movie segment 
Step 5: Showing actual text of movie 
Step 6: Third watching of movie segment 
Step 7: Reading aloud text of movie segment 



     Example movie lesson 
 



A Cinderella Story  40 

Step 1: Scaffolding 
 
 
Twin daughters      
 
Brianna    
Gabriella 
 
Step sister    
 
Out-of-step sisters 

The sisters don’t like each other. They 
don’t walk “in step” but “out of step”.  
They don’t get along well. They fight 

each other all the time. 

 
 

Born almost at the same time 

Tấm and Cám are step 
sisters.  

Name of a girl 

Name of a girl 
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Step 2: Watching the scene 



Step 3: General questions 

1.  Where were the people? 
2.  The stepmother dropped the flowers. Did she 

do that by accident? Why?  
3.  What did the guests throw on the bridal 

couple 
 

 

11/3/18 

A Cinderella Story  42 
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Step 4: Watch the scene again 
 



Step 5: Text of movie  
You look beautiful, Fiona. 
Hey, Hal!  
Along with my new stepmother came her twin 
daughters, Brianna and Gabriella. 
My out-of-step-sisters. 

11/3/18 

A Cinderella Story  44 

Brianna and Gabriella are Sam’s step 
sisters.  They do not walk “in step” but “out of 
step”.  

Sam’s stepmother 

Sam’s father 
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Step 6: watch the third time 
Listen carefully to what they say 



STEP 7- READING ALOUD 
 •  You look beautiful, Fiona. 
•  Hey, Hal! 
•  Along with my new stepmother came her twin 

daughters, Brianna and Gabriella. My out-of-step-
sisters. 

•  But as long as my dad was happy, so was I. 
•  We were going to be one big, happy family. 
•  “Cheese”. 
•  One's enough. 
•  Unfortunately, this was no fairy tale. 
 



Results 



Research instruments: Pre-post tests 
 -  Objective test (49 items)  

-  Extensively piloted 
-  High reliability, α =.86 

-  Oral test  
-  Based on SOPA principles 
-  Holistically scored by a NS 

-  Writing test 
-  Holistically scored by 6 raters  
-  High interrater reliability, α =.96  

-  Questionnaire 
-  Piloted 
-  High reliability, α =.93 



Analysis 
 
-  Gain scores  
-  Independent Samples t-Tests 

 



Objective test 

 t(161)= -4.12; p = .00 

Condition N Pretest Posttest Gain 

Control 69 11.94 
(5.33) 

17.88 
(6.42) 

5.94 
(5.37) 

Experimental 94 14.04 
(5.51) 

23.86 
(6.66) 

9.82 
(6.33) 

t(161)=-4.12; p =.00 



Writing 

 t(161)= -4.12; p = .00 

Condition N Pretest Posttest Gain 

Control 69 1.17  
(0.84) 

2.23  
(0.87) 

1.05  
(0.97) 

Experimental 94 1.05  
(1.01) 

2.43  
(0.77) 

1.41  
(1.0) 

 
t(161)=-2.31; p =.02 



Speaking 

 t(161)= -4.12; p = .00 

Condition N Pretest Posttest Gain 

Control 27 1.77  
(1.32) 

1.99  
(.97) 

.022  
(1.05) 

Experimental 44 1.54  
(1.17) 

2.24  
(1.05) 

0.70  
(1.02) 

t(69)=-1.90; p =.06 



WTC 

 t(161)= -4.12; p = .00 

Condition N Pretest Posttest Gain 

Control 60 93.63  
(26.54) 

103.05  
(25.45) 

9.41  
(23.59) 

Experimental 83 94.19  
(26.22) 

103.66  
(24.34) 

9.47  
(29.64) 

 
t(161)=-.12; p=.99 



SC 

 t(161)= -4.12; p = .00 

Condition N Pretest Posttest Gain 

Control 60 70.92 
(63.07) 

75.22  
(23.09) 

4.30  
(22.79) 

Experimental 83 63.07  
(21.41) 

78.72  
(22.58) 

15.65  
(23.43) 

 
t(161)=-2.89; p=.00 



Discussion 

 
 
 



Positive results: 
 Experimental Group > Control Group 
 

-  Receptive general proficiency 

-  Writing 
 
-  Speaking 
 
-  Self-confidence 
 
 

 



Why positive results? 
 In DUB perspectives, various interacting factors 
could have played a role: 
 
-  Input 
-  Revisiting of input  
-  Language learnt in a holistic sense 

-  pragmatic, paradigmatic, social, cultural 
-  Engagement of learners (popular movie) 
 



Is movie approach appropriate for all levels 
-  Kempees (2011): the Lords of the Flies for 

13 year-old Dutch learners of English  
-  Sri Lanka (2015): university students (B1 

level) 
-  Koster (2015) advanced learners of Dutch 

as an L2 

 



Recommendations 
At lower levels very intensive repetition (one 

movie for 7 weeks or so) that helps to acquire 
the basics of the L2. 

At higher levels a movie (one a week?) related to 
the students’ field of study which can be the 
input for further reading, discussion, and 
writing. 

 



Why movies at every level? 
    The main reason for the movie is for students to 

hear “real” interaction, in “real”  contexts, with 
all communication in context including 

 
Integrated skills!  

 Movies can be the springboard for the 
integrated skills class as it starts with listening 
and speaking. Readng and writing activities can 
easily be added.  

 



Learning outcomes 
Compared to B1 



Example learning outcomes at B1: 
1.  Can understand the main points of clear standard 

input on familiar matters regularly encountered in 
work, school, leisure, etc.  

2.  Can deal with most situations likely to arise whilst 
travelling in an area where the language is spoken.  

3.  Can produce simple connected text on topics which 
are familiar or of personal interest.  

4.  Can describe experiences and events, dreams, hopes 
and ambitions and briefly give reasons and 
explanations for opinions and plans.  



Learning outcomes at B1 for Film Class: 
1.  Can understand the main points of clear standard 

input in FILMX  
2.  Can deal with most situations likely to arise whilst 

pretend travelling in an area where the language is 
spoken. (role plays) 

3.  Can produce simple connected text on topics related 
to film or of personal interest.  

4.  Can describe experiences and events, dreams, hopes 
and ambitions and briefly give reasons and 
explanations for opinions and plans related to 
FILMX.  



Thank you 


