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e NIS 300m. allocated towards
internationalization of the
higher education system, with an
emphasis on brn(ligmg more
international students to study in
Israel.

Internationalization

. ”[l'lhe n(flzw rlogrﬁlm seelf)s to %nore
. than double the number o

1N |S rd E| = C HE international students studying
in Israel from roughly 12,000 to
date to 25,000 within five years
(i.e. by 2021).

e In 2016, international students
were 4% of general student
population in academic
institutions

* The emphasis 1s on those
studying toward advanced
degrees.

Study Abroad and International Exchange : lerusslen Post 14 Septerubes 2016)



https://www.jpost.com/Israel-News/New-multi-year-plan-for-higher-education-Investment-internationalization-467714

* Developing first degree courses in English
for Israeli students, as well as for short
programs, is perceived as “leading
towards the creation of a pool of courses
in English, which will facilitate the

Undergraduate

CO u rSGS a re n Ot development of fuller programs in the
excluded

future” (*p. 10).

* Furthermore, it is recognized that there
is “an important and separate value for
ensuring that Israeli students acquire
skills that will enable them to participate
in academic study in English”(*p.12) .

* Maoz (2016) Higher education in Israel: international students in
Israel




Opportunities

* “...the multiyear program also allocates
some NIS 1.5b. toward optimizing and
strengthening the existing education system,
incluging attracting new faculty, mtroducing
innovative teaching methods and promoting
collaboration between institutions.”

* ...exposure to the social and cultural
diversity tequired for today’s “global |
citizens”’, and a general improvement in

academic English language skills (Maoz,p.0).

AR Uiaas it
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Study-;broa International Exchange

* We can safelg assume these international
courses will be taught in English.
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Internationalization at
Home (laH)

* Content courses taught in English for
Israeli students present an international
opportunity and experience, either with or
without international students taking part.

* This option is intended for students who
are not able to participate in international
mobilities, or might not have international
students attending their institutions.



Words of

warning:

“Any institution which decides to promote
internationalization must make this decision from a
well-thought out strategic perspective and adopt a
holistic and consistent approach to the issue,
ensuring that suitable resources are made
available for its implementation” (Maoz, 2016:2).

“... lecturers often do not feel comfortable teaching
in English and there is need for the preparation of
teachers to teach in international programs “(p.8).




ldeologies and

challenges

It 1s vital to ensure that Israeli graduates have
relevant skills for the global workplace or for
continued global academic studies. Proficient
English language skills are recognized as a pre-
requisite in this area.

The CHE commits “Zo providing funding for the
development of  programs in English”(p.15), and “to
provide support for students studying in English” (p.19).




Lecturers must have the language skills
suited to the needs of the students they
will be teaching

I d eo I O g i es dan d The language proficiency of the

students, both local and international,
must be sufficient for studying in the

challenges .

Lecturers need to be prepared for
teaching in the international classroom:
“they will need to acquire a variety of skills
and the ability to adapt the type of teaching
and the course content to the target student

population” (p. 20).




What are the language
competencies required of the Israeli
world citizen? Hebrew, Arabic
English? Which takes precedence?

ldeologies and

challenges

Is the average graduate of the
Israeli school system prepared to
study an academic course in
English?




EMI an evolving phenomenon in Europe and worldwide:
“The Changing University” (Wilkinson, 2016)

* HOWEVER: “In many
countries the educational
infrastructure does not support
quality EMI provision: there is a
shortage of linguistically qualified
teachers; there are no stated
expectations of English language
proficiency; there appear to be
few organizational or pedagogical
guidelines which might lead to
effective EMI teaching and
learning;” (Dearden 2014:2)




A Handbook for
English Medium Instruction

English Medium ~ English Me tion
. . . in Institutions of Higher Education in Israel
Instruction in practice: |
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English as the Cornerstone
of Sustainable Technology and Research

* |dentifying and supporting
students’ needs.

 |dentifying and supporting
lecturers’ needs.

* How to prepare for the
change?



https://tempus-ecostar.iucc.ac.il/emi/
https://tempus-ecostar.iucc.ac.il/emi/

Findings from

the field:

EMI courses are being given in the first and second year of studies as well as
in later years

The exit level (B2 CEFR equivalent) is not necessarily a prerequisite for
registration

Little or no attention is given to language items during lessons; some
attention to writing (spelling, punctuation, vocabulary etc., but NOT grammar)

No interest in including language issues in grading rubrics

Lecturers see no apparent difference between home and international
students

Most believe the students themselves, the English teachers and the high
school are responsible for language issues




Language proficiency

Subject specific terminology
Language

needs for EMI: Relevant academic skills

students —
Motivation

Language support infrastructure




Language
support for

EMI:
students

Workshops

Skills, Resources, Topics

For practical skills, to offer observation and
feedback, including filming and review sessions

Presentation skills
Interviews
Preparing and delivering poster presentations

Individual consulting

Tailored to individual needs

Writing center

Individual assistance
Training for specific written tasks
Use of online tools for writing

Online resources:
For development of language skills, review of
grammar, vocabulary practice, exam preparation

ECOSTAR repository (https://tempus-ecostar.iucc.ac.il/
independent-learning-resources/)




Language proficiency
Language
needs for EMI:

Delivering lectures and lessons in English
lecturers
Giving feedback on performance tasks




Language support for lecturers

Workshops

Skills, Resources, Topics

For practical skills, to offer observation and
feedback, including filming and review sessions

Presentation skills
Interviews

Preparing and delivering poster presentations

Individual consulting

Tailored to individual needs

Writing center

Individual assistance
Training for specific written tasks

Use of online tools for writing

Online resources:
For development of language skills, review of

grammar, vocabulary practice, exam preparation

ECOSTAR repository (https://tempus-ecostar.iucc.ac.il/
independent-learning-resources/)




Nelnl=

questions for
discussion:

Why are most lecturers unaware of language difficulties facing their
students and why do they not address language issues in their courses?

How can a student who has not reached the minimum level deemed
necessary for effective participation in an EMI course (a B2 level)
complete the course successfully without the language becoming an
obstacle to their progress?

If lecturers acknowledge inability to express themselves at the same
level as in L1, how can they be sure the students understand them?

What will lead lecturers to acknowledge there are specific challenges
when teaching in another language?

If students have not been trained to write essays or reports in English, is
it fair to set, assess or grade such tasks? Is there an assumption
students already know how to do this in their first language and hence
transfer from L1 to L2 will occur automatically?







Develop institutional and national language
policy.

Develop

o) /lsl=r Provide workshops for EMI lecturers.

Recommendations:

Establish core writing conventions to address
in the EFL classroom.

Establish

Increase collaboration between content and
language teachers.




l Content Teacher

Identifies course objectives
Defines learning outcomes
Chooses materials

States assessed outcomes
Selects assessment methods
writes course syllabus
Consults with English teacher

/

English Teacher

Identifies language
requirements (student
teacher)

Reviews materials,
performance tasks/graded
outputs

Suggests methodological/
pedagogical options
(classroom approach,

\ assessment)

Content and
Language Teachers

Prepare (collaboratively)
glossaries

rubrics

sample outputs

handouts

class materials
assessment tools

Content and
Language Teachers

Review implementation,
progress, effectiveness
Modify course components
and implement

Collaborative process model for

EMI




Content to
EAP feedback

loop

‘EAP:

EFL:

Acquisition of
general language
skills in lower
school.

Acquisition of
academic
language skills in
high school /

higher education.

' EMI:

Application of
previously
acquired EFL and
EAP skills in
academic
contexts.




Thank you for
listening.

You can use this link to download the
Handbook for English-Medium Instruction in
Institutions of Higher Education in Israel

linda@braude.ac.il



mailto:linda@braude.ac.il

